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            JPMorgan Chase made 
questionable investment deci-
sions that lost anywhere be-
tween $2 and $7 billion dollars 
– that’s billion dollars. Did the 
billions they lost include public 
funds invested with JPMorgan 
Chase? If public pension funds 
invested their members’ funds 
with JPMorgan Chase, and 

these funds were damaged because of that, then 
those responsible for making these investments 
should be fired, as should Jamie Dimon and anyone 
else at JPMorgan Chase, who was in an oversight 
position.  

Were banks blamed for the crisis they pre-
cipitated in 2008? Yes. Were they bailed out by tax-
payers? Yes. Did they learn from their experience 
packaging and marketing derivatives? As demon-
strated by JPMorgan Chase, evidently not. 

What troubles me most is that public pen-
sions are being blamed for all the fiscal problems 
states and local communities are having. As a result, 
public employee pensions are under attack. Gover-
nor Scott Walker’s Wisconsin success in limiting col-
lective bargaining rights for public employees by tar-
geting dues collection (except for police and fire-
man), combined with the failure of the recent recall 
vote, emboldened other states to focus on public 
pensions as a way to get their financial houses in 
order. 

Here in New York Governor Cuomo, with the 
acquiescence of the legislature, pushed through 
pension reform by establishing Tier 6 which man-
dates that new employees contribute more to their 
pension   plans   and   receive   reduced    benefits. 

While some may argue that this development was 
appropriate, others see it as having a “domino ef-
fect” that will result in a continuous erosion of pub-
lic employee benefits, including: higher contribu-
tions for health and dental benefits, and possibly 
establishing an alternative approach to funding pen-
sions involving the public equivalent of a 401(k) ac-
count, known as the 403(b) account. 

If this weren’t such a serious issue, an ex-
change between Senator Bob Corker (R) Tennessee, 
and Jamie Dimon at the Senate hearings on the JP 
Morgan Chase fiasco seemed almost laughable. (In 
fact, it was so ludicrous that Jon Stewart featured it 
on “The Daily Show” on Thursday, June 14, 2012.) 
Mr. Dimon was asked whether the Dodd-Frank legis-
lation could have prevented the catastrophe that 
occurred at JPMorgan Chase. After much prodding, 
he admitted that Dodd-Frank would not have pre-
vented it. What we also learned was that some of 
the regulatory provisions in Dodd-Frank were voted 
down by Sen. Corker and his Republican colleagues 
in the Senate – the same provisions that would have 
given Dodd-Frank the “teeth” to regulate banks and 
prevent them from making risky investments. 

So, let’s not penalize the banks, or regulate 
them; instead, let’s go after public employees, take 
away their ability to negotiate contracts through 
collective bargaining.  Let’s target their pensions and 
health care.  Let’s eliminate teaching positions, and 
supervisory positions.  Let’s eliminate all-day kinder-
garten, librarians and special education. After doing 
all that and more, we’ll get exactly what we paid for 
– poorly staffed and supplied public schools --   then 
we can use vouchers so our kids can attend private 
and charter schools, and as a result, deal a death 
blow to public education. 

IT’S ALL ABOUT MONEY 
Gene Goldwasser 
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 Sterling Optical.   
 Sure Sight eye care plan at  
 800-Eyes-789  (800-393-7789) 

 
MVCP  pre-negotiated new and used autos, at 800-
345-0990.   Decide  on the make and model as well as 
features you want and then call MVCP .  They’ll con-
tact a dealer and negotiate the lowest possible price 
for you. 
 
 Car Rentals.  
Avis at 800-831-8000,  
Rate code AWD5061700. 
 
Alamo at 800-354-2322,.  Rate 
code 706768. 
 
 
Southwest Airlines  
at 800-435-9792  

(20-50% discounts to travelers 
over age 65) 
 
Eastern Dental Plan.   

This is a discounted dental program.  Phone 631-272-
5230 or  
toll free @ 877-327-8376 
for fee schedules and lists of   
participating providers. 
 
 
United Health Programs of America 
– Dental and chiropractic.  (Hugh Marasa-member and 
agent)  Rates:  $64 for individuals, $112 for couples, 
and $136 for families.  Phone UHP @ 800-238-3884 
 
Family Assist Net  provides 10-15% discounts for nurs-
ing home care or assisted living care.  Phone 518-482-
3509. 
 
 
Always identify yourself as a NYSRSAS Member 
whenever using the above benefits. 
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It is summertime and my thoughts turn once 
more to that period in my life when I was trying to 
decide whether or not to retire.  The decision to re-
tire was not an easy one for me.  Work, for me, was 
both a profession and an avocation, and the line be-
tween barely visible.  As principal of the Village Ele-
mentary School in Syosset, I woke up each morning 
feeling like a kid going off to play with her friends.  It 
is a tribute to my colleagues that I 
still felt that way after 19 years of to-
getherness. 

So what brought me to that deci-
sive point of no return?  The road to 
retirement really took root many 
years ago when AARP (I’m sure you 
all know that stands for American As-
sociation of Retired Persons) targeted 
me as the recipient of their frequent 
mailings.  Now I had been getting 
mail from them for several years, but 
a few years later, the notices began to get serious.  
Like “It’s time -- Haven’t you joined yet?  It’s later 
than you think!”  Next came the attorneys’ letters 
by the dozens, all of whom wanted to plan my es-
tate.  Then came the advertisements for the beds 
that can be cranked up at either end, assuring you 
that whatever ails you will be cured by this product.  
After that, came the ads for the motorized wheel 
chairs informing me that they would fight Medicare 
to the bitter end to obtain one for me.  All along 
came the solicitations for long term care and then, 
even worse, came the ads for short term care, im-
plying that I no longer required long term care.    But 
the proverbial final straw was the ad from Pinelawn 
Cemetery warning me that there wasn’t much acre-
age left.  I wrote back to them, telling them that 
they could keep their 2x6 foot plot, and that I was 
only interested in ocean front property of at least an 
acre. 

And so at the end of June, 2006 I retired.  Re-
tirement was a state of being I could not imagine.  
As the end of the school year drew closer, many al-
ready retired acquaintances assured me -- “You’ll 
love it!   You’ll be busier than ever!”  I awoke on July 
1st to the realization that I was now unemployed.  I 
would  spend   the  summer  “playing,” enjoying  the  

newfound freedom that everyone had told me was 
so wonderful.  Were they right?  Could it be true?  

I spent a leisurely summer sorting out the many 
crates of paper and memorabilia I trucked home 
from my office.  I attended matinees of all the 
Broadway shows I had missed because I was too 
busy to go.  I lunched and wined and dined with 
friends.  And then the summer was over.  Labor Day 

was approaching and every 
educator in New York State 
knows what that means -- 
opening day of school is just 
around the corner.  Oh dear, 
what had I done? 
My husband, who had retired 
a few months after me, sug-
gested we take a trip.  “Where 
would you like to go?” he 
asked.  “How about China?” I 
answered.  And so that fall, we 

took a trip to China. 
After China, we took a riverboat cruise along 

the Danube, touring such cities as Budapest, Vienna 
and Prague.  Next came the Netherlands.  Some-
where in between Nicaragua and the Panama Canal 
we also managed to squeeze in several countries in 
Latin America.  Then came Egypt, Brazil, Chile and 
Argentina, Hawaii, the south of France, five days in 
Paris.  I joined  a writing group.  Before I knew it, I 
became the director of the writing group.  I started 
work on a book.  Then I began work on another 
book.  I joined a Book Club that met over dinner.  
Then I joined a Book Club that met over lunch.  
When lunch and dinner were all booked, I started 
meeting friends for breakfast.  Soon my husband 
said to me, “I think you need a 
rest.  Why don’t you go back 
to work?” 

“Oh no,” I said.  “It’s 
much more fun being retired.  
But it shouldn’t be called re-
tirement. It should really be 
called commencement.” 

FROM  THE  DESK  OF:  The  Reflective  Retiree 

Corine Lipset-Huberman 
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Remember when principals only had to deal with 
the three B’s:  books, boilers, and buses.  We had to get 
the children to and from school safely, keep the building 
warm, and have an appropriate number of textbooks for 
each class. The principalship is far more complex today 
with expectations that would make any sane person 
think twice about educational leadership.   The complexi-
ties of the job are overwhelming and include oversight 
of: special education, state competency exams, testing 
for English language learners, No Child Left Behind, state 
assessments for elementary and middle school children, 
school report cards, data management, common core 
learning standards, Race to the Top (RTTT), benchmarks, 
school discipline, report cards, shifts in literacy and math 
instruction, advanced placement, giftedness, attendance 
for children and staff, parents, budgets, books, annual 
yearly progress, lunch applications, hot and cold lunch, 
breakfast, school under state review, annual state and 
federal reporting requirements, teaming, professional 

learning communities, subgroup performance, registers, 
graduation rates, audits, restructuring, staff develop-
ment, compliance with state regulations, bullying pre-
vention, and last but not least data driven instruction.   
How does a new principal become prepared to tackle all 
these responsibilities while concurrently serving as a 21st 
century instructional leader whose performance is meas-
ured by a statistical metric that defies explanation?  
There are no statistics that can account for a principal’s 
ability to balance those responsibilities while concomi-
tantly maintaining a professional demeanor!  Now I un-
derstand why I had high blood pressure! 

On a more serious side, new principals will have to 
be able to handle a myriad of responsibilities simultane-
ously.  How will educational leadership programs meas-
ure up to this challenge?  The most current research on 
the principalship, underwritten by the Wallace Founda-
tion, January 2012, has found five key responsibilities for 
successful principals.1 Principals: (1) shape a vision of 
academic success for all students, based on high stan-
dards, (2) create a climate hospitable to education in or-
der that safety, a cooperative spirit and other founda-
tions of fruitful interaction prevail, (3) cultivate leader-
ship in others, so that teachers and other adults assume 
their  part  in  realizing   the  school   vision,  (4)  improve  

THE PRINCIPAL—AN ENDANGERED SPECIES 

Kenneth Forman 

instruction to enable teachers to 
teach at their best and students to 
learn at their utmost, and (5) man-
age people, data and processes to 
foster school improvement.  I’m 
glad that the Wallace Foundation 
recognized that the principalship 
is the cornerstone to the success 
of a school.  

Unknowingly, we provided 
those same leadership mecha-
nisms.  I remember, as principal, sharing with staff my 
school’s goals at the first faculty meeting and wearing 
that banner throughout the school year.  I remember 
organizing relevant and personalized professional devel-
opment to attain those goals while dealing with the day 
to day problems that challenged my existence as school 
building leader.  I remember looking at data before this 
became the lynchpin for today’s effective principals. As a 
central office instructional leader and building principal, I 
know that effective principals have always been the key 
for a successful school.  When teaching my graduate 
classes in educational leadership, we regularly discuss 
how creating a climate for continuous learning correlates 
to a school’s success. I share through anecdotes the 
mechanisms I regularly used to enhance and support my 
school’s climate. Finally, I also remember regularly meet-
ing with teachers, taking their input, and making in-
formed decisions that would support teaching and learn-
ing.  We practiced “sharing leadership” before shared 
decision making became a practice.  So when the Wal-
lace Foundation found that these practices were para-
mount to being a successful principal, it seemed as if 
they were re-inventing the wheel. 

However, I believe that currently hired principals 
have less experience than we dinosaurs of the past.  
Their inexperience is due to the structure of our current 
educational leadership programs and economic con-
straints.  Even the most progressive educational leader-
ship preparation programs lack the where-with-all to suc-
cessfully deal with the multitasking required to address 
the daily challenges of the principalship.  Let’s face it, for 
the most part, we train principal candidates with an in-
ternship field experience of no more than 300 hours, 
then give them an examination, and expect them to be 
successful.  As an instructor in an outstanding educa-
tional leadership preparation program, I strive to give my 
students a variety of learning opportunities including 
theory and practice, requisites for successful school  

Remember when  it was   

. . . books, boilers, and buses? 
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…acting with integrity, fairness, and in an ethical 
manner 

…understanding, responding to the political, social, 
economic, legal, and cultural context. 

With the national adoption of these leadership stan-
dards as the common core standards for all educational 
leaders, programs for educational leaders are required to 
relate the six standards with effective leadership prac-
tice.  The best vehicle to make this happen should  
include a clinical approach to developing leadership skills 
so that school building leaders might be prepared to 
regularly handle daily challenges. With an extended clini-
cal internship program, prospective educational leaders 
would have an opportunity to regularly practice integrat-
ing these standards. 

Finally, a quick thought about the New York State 
Principal Evaluation Program.  I don’t know why a federal 
education initiative entitled “Race to the Top” is actually 
facilitating our race to the bottom. We’re creating a cli-
mate of distrust and fear where potential educational 
leaders will not venture for chance of receiving a less 
than “effective” rating based on unreliable data.  Where 
in past years school leaders ventured to experiment, now 
leaders will be forced to make only data-driven decisions 
that will directly influence their school’s success.  Past 
practices were far less complex although rigorous and 
demanding with continual expectations for excellence. 
Principals of the 21st century are challenged daily to 
make decisions that affect the lives of their teachers and 
students based upon test results and evaluation rubrics.  
We must restructure leadership programs to insure can-
didates’ success on the job. 

 
References 
1  The School Principal as Leader: Guiding Schools to Bet-

ter Teaching and Learning, The Wallace Foundation, 
January 2012. 

2   ISLLC Standards: Interstate School Leadership Licensure 
Consortium, April 2008. 

“building and district leadership.   Our courses of study 
reflect the use of texts written by “experts in the field” 
based upon their experiences in schools. Here’s the prob-
lem, we teach theory and practice and problem solving 
BUT have difficulty in providing insight into resolving day 
to day problems.  

It’s time to revamp educational leadership pro-
grams using a hospital internship model.    When pro-
spective doctors are training, a significant part of their 
learning occurs working in a hospital, eventually serving 
as a full time resident before graduating and assuming 
full time medical responsibilities.  When prospective 
principals are in training, a significant part of their learn-
ing occurs in classrooms with only perhaps 300 hours of 
field experience performed in addition to their regular 
work day.  Why do we accept less for our school building 
leaders who are responsible for our children’s lives?  Per-
haps we should be looking towards a program involving a 
paid internship experience that would encompass an en-
tire school year?   Who’s paying? With restrictive budg-
ets, this seems a folly.  However, would you go to a doc-
tor with only 300 hours of training?  Let’s give prospec-
tive principals an opportunity to spend extensive time 
learning how to deal with real-life problems.  Let’s reor-

ganize our graduate classrooms to focus on problem-
solving via case study analysis.  In the past, it was 
thought that once you learned the theory, application 
would be forthcoming.  However, this is not reflective of 
the high pressure environment in which principals must 
work on a daily basis.  

In April 2008, the Interstate School Leadership Li-
censure Consortium,2 comprised of chief school officers 
from all states, developed a national set of standards for 
educational leaders, namely: 

…facilitating the development of a vision of learning 
that is shared by stakeholders 

…sustaining a school culture and instructional pro-
gram conducive to student learning 

…ensuring management of the organization for a 
safe and effective learning environment 

 …collaborating with faculty, family, and community 
members 

 

THE PRINCIPAL—AN ENDANGERED SPECIES   (cont’d) 

It’s time to revamp educational leadership 

programs using a hospital internship model. 

     

Why do we accept less for our school  

building leaders?  

 

HAVE AN OPINION?   

We welcome your reactions to the ideas  

expressed in this issue.   

Please let us know your thoughts. 

 

E-mail NYSRSAS@optonline.net 
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 The House of Representatives Republican majority 
has voted for the plan of House Budget Committee chair 
Paul Ryan (R-WI), a blueprint for cutting trillions of dol-
lars from federal spending in Medicare, Medicaid, and 
services to the poor and the uninsured, while lowering 
income tax revenues, including those paid by the 
wealthiest. With a drastic effect on elders’ health care, it 
would abolish traditional fee-for-service Medicare by 
2022. The House majority has also passed a bill to elimi-
nate or reduce, 
among others, the 
child abuse preven-
tion program, grants 
to states to pay for 
Meals on Wheels, 
and funds for hospi-
tals to serve the unin-
sured and for schools 
to provide lunches 
for poor children.  
 Because of public 
resistance, the GOP 
previously tried and failed to redirect Social Security pay-
roll taxes into stock-market investments. Its leaders are 
nonetheless eager to privatize Medicare. Here’s their 
plan, if passed by both Houses and signed by the Presi-
dent. It would raise the eligible age for Medicare from 65 
to 67, effective in 2022, boosting the numbers of unin-
sured. Eligible applicants would have to find a private 
company to sell them health insurance. After they noti-
fied the Centers for Medicare and Medicaid Services of 
their choice of insurer, CMMS would give them a 
“premium support” voucher to buy medical coverage. 
Because companies  charge higher fees for more cover-
age, some plans would not be within reach of many eld-
erly, even with the voucher. Were Medicare not privat-
ized, present coverage would not change.  
 To justify his grim plan, Mr. Ryan and other advo-
cates claim that it will “harness free markets, using com-
petition and consumer choice to ensure that costs are 
contained and Medicare remains viable.”  He also avers 
that “We must renew America and the American 
idea… .If ‘entitlements’ are not reformed…an explosion 
of debt will cripple our nation and rob our children of 
their future.”  The Ryan plan would restrict the voucher 
dollar amount to the cost of the second cheapest private 
insurance coverage available in any enrollee’s local area.  

This means that the voucher dollars would not suffice to 
allow retirees to choose any of the better ones. Also, 
their voucher amounts would be tied to the average rate 
of inflation, while the actual costs of health care would 
continue as usual to rise faster. This contrasts with the 
health care policy for Congress, whose members enjoy 
government-paid “premium support credit” that keeps 
up with actual medical costs instead of the CPI 
(Consumer Price Index). When the Medicare voucher 
amounts failed to keep pace with the market costs of 
health care, enrollees would have to choose either to pay 
much more out-of-pocket or not to have an insurance 
plan covering all of their medical needs.  By 2030, the 
voucher would be worth only 77% of current Medicare 
coverage and would drop to 58% by 2050. Wealthy retir-
ees could easily buy better plans, while elders with mod-
erate or little income would be limited to plans that pro-
vide inadequate health care.  
 The Federation of American Hospitals claims that the 
Ryan plan “would do away with needed coverage expan-
sions and would worsen already significant Medicare and 
Medicaid underpayments to hospitals.” To offset costs of 
treating the uninsured, hospitals would continue to esca-
late their fees for the insured, including Medicare pa-
tients. Meanwhile, insurance firms add 15-20% to their 
premiums for overhead and profits, while the adminis-
trative costs of Medicare are less than 5%. The CMMS 
actuary estimates that private insurance overhead this 
year will amount to $152.1 billion and will continue to 
rise more rapidly than the cost of health care in the years 
ahead. Placing Medicare under private insurers would 
divert more dollars to their overhead and profits, deflect-
ing funds that could otherwise provide for health care. 
 Mr. Ryan’s plan would also repeal the Affordable 
Care Act and would reopen the “donut hole” in Medicare 
Part D drug coverage, raising many retirees’ drug costs 
by $6,000 yearly by 2020.  
 Mr. Ryan and his fellow radicals in the GOP claim 
that, unless his plan goes through, the deficit will “rob 
our children of their future.”  The truth, however, is that 
their plan would cheat Americans of their future health 
care and also hurt many of today’s Medicare patients. To 
deflect the widespread revulsion for the plan, some ad-
vocates suggest letting new beneficiaries choose be-
tween Medicare and private insurance. But many radical 
conservatives don’t want even that, and a Congress and 
President indifferent to the aged could impose the plan, 
if they gained office in the November elections.   

THE RYAN PLAN,  

A BLUEPRINT FOR PRIVATIZING AND ELIMINATING MEDICARE 
 Howard Pierson 
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VIEWS FROM THE JUNE 20TH LUNCHEON MEETING 

Gene  

Goldwasser 

Pat Galaskas  

Ken Forman 

2012-13 EXECUTIVE 

BOARD MEETING DATES  

Wed., Oct. 3, 2012 
Wed., Dec. 19, 2012 
Wed., Apr. 10, 2013 
Wed., June 19, 2013 

CALLING  ALL   

PRESENT  AND  PROSPECTIVE  MEMBERS 
Executive Board meetings  begin at 10:00 a.m. 

and are open to all (see dates at left).    We would be 
delighted to have you join us and share your views.  
Please call (631) 761-5454 for the location of each 
meeting and for driving directions if necessary.   

Also, watch your email later this summer for a 
survey seeking your input regarding our priorities.  
Your responses will help us plan programs that meet 
your needs and are of interest to you.  Your sugges-
tions for newsletters and for program topics are most 
welcome. 
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       One of the most instructive, interesting, and worth-
while activities in which I participated during my career 
as an educator was my service on visiting committees 
which helped to evaluate schools for accreditation (or 
accreditation renewal) by the Middle States Association 
of Colleges and Schools. I firmly believe that these ex-
periences afforded participants more professional devel-
opment than any number of conferences or classroom 
courses. For those not familiar with the process, the visit-
ing committees consisted of groups of teachers and ad-
ministrators from accredited schools who were ap-
pointed by the Middle States Association. 
 
       As a classroom teacher, my first appointment to a 
visiting committee came upon the recommendation of 
my building principal.  After several years of service 
when I became an administrator, The Association gave 
me the responsibility of serving as visiting committee 
chairperson to various schools in New York, New Jersey, 
and Pennsylvania.  Initially, in each case, I had to make 
sure that the school being evaluated had adequately 
completed its self-evaluation (a year-long process), as-
sign the other members of the visiting committee their 
duties, make sure that each aspect of our work was pro-
gressing in a timely manner, and finally, write a detailed 
report to the Association. 
 
       The committee members did not know each other 
nor did they have any previous relation to the school be-
ing evaluated.   When we came together for the first 
time (the committee visited for three days), I strongly 
emphasized that their judgments must be based not on 
their experiences with their own schools, but on the  phi-
losophy and objectives presented to us by the visited  

school and by the  socio-economic and cultural charac-
teristics of the school’s community. I also stressed that 
for each aspect of our report we should present both 
commendations and recommendations. 
 
       It was always interesting to note how quickly the pro-
fessionals on our committees reached some of the same 
general observations about the school. In one situation, 
the school’s philosophy and objectives stated the impor-
tance of having students involved in all aspects of the 
school. Yet, we quickly learned from the students of 
every type, from honor society members to the loners, 
that no students were included on any of the school’s 
self-evaluation committees in preparation for our visit 
nor had they received any information about what to 
expect during the process. 
  
       I do not know how, or even if, the Middle States As-
sociation has changed its evaluation procedures in the 
many intervening years since I last served, but I hope the 
visiting committee system remains. Besides being an ef-
fective part of the evaluation process, it afforded the 
committee members some worthwhile professional ex-
periences. Among others, it often required the members 
to leave their comfort zone and look at a school in a dif-
ferent socio-economic and cultural setting from their 
own. It enabled classroom teachers on the committee to 
view and understand aspects of administration and su-
pervision. It provided an opportunity for those of varying 
backgrounds  and experiences to work together to 
achieve consensus and to acquire different and even un-
familiar professional information and ideas in a collegial 
atmosphere. 

PORT CITY PONDERINGS 
Joe Marchese 


